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Abstract: This development research or research and development (R & D) has the following objectives: to
determine the level of effectiveness of the TQM-based academic supervision model design in Kudus district
elementary schools. Academic supervision is an activity carried out by the school principal as a supervisor
with the aim of improving the professional abilities of teachers. The TQM approach focuses on quality or
quality. This research method involves the R & D research stage which is followed by testing the effectiveness
of the model using N Gain data. Data collection techniques are observation, interviews, questionnaires, testing,
document analysis and secondary data collection. The results of this research show that; the TQM-based
academic supervision model in Kudus district elementary schools has effectiveness, namely: (a) the N-gain
score category is high because the average N-gain value is greater than 0.7, namely 0.8561 > 0.7; (b) N-Gain
Score Effectiveness interpretation category, Effective category because the average Ngain percent value is
85.6079; (c) the academic supervision model has a good level of convenience and benefits in implementing
TQM-based academic supervision. This research recommends the use of TQM-based academic supervision in
schools with the aim of increasing teacher professionalism.
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1. Introduction
The quality of education in schools is a shared responsibility between the principal, teachers, school community,
community and stakeholders. Teachers are the spearhead of the school who have direct contact with students. The
quality of graduates or output can be determined by the quality of teachers. Teacher competency or ability must
always develop following developments in the curriculum and science. Teachers are the spearhead of educational
success. The professionalism of a teacher can be seen from his competence as a teacher which consists of
pedagogical, professional, personal and social competencies. One of the dimensions of teacher competence in
accordance with the Regulation of the Minister of National Education of the Republic of Indonesia Number 16 of
2007 concerning Academic Qualification Standards and Teacher Competency is professional competence. This
Permendiknas means that a teacher must be competent in carrying out his professional performance. Teacher
professional competency according to Minister of National Education Regulation Number 16 of 2007 consists of
the teacher's ability to: (1) master the material, structure, concepts and scientific mindset that supports the subject
being taught; (2) master the competency standards and basic competencies of the subject/development area being
taught; (3) developing learning materials taught creatively; (4) develop professionalism continuously by carrying
out reflective actions; and (5) utilize information and communication technology to communicate and develop
oneself.

Research by Behlol et al. (2011) stated that 87.5% of academic supervision carried out by school principals
and school supervisors apparently did not even visit classrooms to provide professional guidance to teachers, 75%
of supervisors were not democratic in carrying out supervision, even the competence of supervisors and school
principals was still in the category less competent. Marzano, Frontier & Livnston (in Cahayono AB, 2014: 114)
state:

“the puropse of supervision should be the enhancement of teacher’ pedagogical sklls, with the ultimate
goal of enhancing student achievement”
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Gregorio in Baltasar (2022: 98) states that there are five main functions of supervision, namely: inspection,
research, training, guidance and assessment. The function of an inspection includes, among others, playing a role
in studying the state and condition of the school, and at related institutions, the duties of a supervisor include
conducting research on the condition of the school as a whole, including the principal, teachers, students,
curriculum, learning objectives and teaching methods, and The aim of the inspection is to find problems by
conducting observations, interviews, questionnaires, meetings and filling in checklists. Ministry of National
Education (2011: 9) states that academic supervision is one of the fundamental functions in all school programs.
The results of supervision function as a source of information for the development of teacher professionalism.
There are five steps in developing teacher competency through academic supervision, namely (a). create
harmonious relationships; (b) needs analysis; (c) developing strategy and media; (d) assess and (e) revise.

Lalupanda (2019) stated that academic supervision carried out by school principals is an effort to improve
teaching, including stimulating, selecting position growth and development of teachers as well as revising learning
objectives, teaching materials, methods, teaching evaluation or assessment. Academic supervision can help
teachers learn and understand their duties and roles as educators. Baltasar (2022:107) concludes that collaborative
supervision can improve teachers' professional competence.

Previous research showed that there were obstacles encountered in implementing academic supervision. This
creates problems for school principals and supervisors in increasing teacher professionalism in teaching in the
classroom. Akhmad FAP. (2022) stated that the obstacles experienced in academic supervision by school
principals were the lack of supervisory staff, the large number of teachers who had to be trained, the lack of
intensity of supervision and the lack of development of supervisory competence by supervisors. Saifani et.al
(2022) stated that the implementation of academic supervision still has obstacles including limited time for school
principals, lack of senior teachers and colleagues, a large number of teachers, lack of funds in the RAPBS, there
are still teachers who do not understand the purpose of academic supervision.

A phenomenon that occurs in elementary schools in Kudus’s district, especially in the Kudus district area, is
that the results of academic supervision carried out by the school principal do not produce as expected. Teachers
still have old patterns in teaching and teachers' abilities in preparing lesson plans, implementing learning and
carrying out assessments still refer to patterns that are not in accordance with the curriculum. Based on the results
of a survey conducted on 12 principals of state elementary schools.

In the field of implementing academic supervision, there are weaknesses in the implementation of school
principals, including: First, the subjectivity of the principal, namely the implementation of academic supervision
often relies on the subjective approach of the principal. Second, the limited time that school principals
have. Ordinary methods often experience time limitations in carrying out academic supervision. Third, limited
resources. Fourth, lack of teacher professional development. Fifth, lack of teacher participation. As a result,
academic supervision may not be effective in encouraging positive changes in teaching.

Based on the results of interviews with teachers, the frequency with which school principals carry out
supervision is very rare. 80% of teachers answered that on average school principals carry out non-programmed
academic supervision and a maximum of once a year on average. Facts in the field of implementation of academic
supervision in implementation planning, materials provided, feedback and follow-up are not in line with
expectations. This is what has the impact of not maximally increasing teacher competency in classroom learning.
Based on the results of a questionnaire of 30 teachers in the Kudus district, the perception of the implementation
of supervision so far is that teachers have not fully met the expectations of elementary school teachers. This
research took place in all elementary schools in the Kudus district area due to the following considerations. (1)
The TQM-based academic supervision model has never been implemented in this elementary school area; (2)
Elementary schools in the Kudus area are the scope of this research. This will make research easier and facilitate
research implementation; (3) The distance between schools in one area is very close, making it easier to carry out
research. This will provide easy access in compiling or planning models, trials and resulting models; (4) There are
similarities in the problems faced by all elementary schools in the Kudus district area. The problems and obstacles
faced in implementing academic supervision in elementary schools are almost the same.

The results of this pre-research are also supported by factual conditions in the field which show that the
supervision carried out by the principal at state elementary school 2 Kedungsari and state elementary school 3
Karang Malang is less effective. This is because there are still overlapping duties and roles of elementary school
principals so that the frequency of supervision is sometimes carried out to the extent of dropping assignments
without any evaluation and follow-up. This is what encourages development research to be carried out on TQM-
based academic supervision.

2. Theoretical Study

2.1 Academic Supervision
2.1.1 Definition
Academic supervision is an activity of guidance and assistance from supervisors (school principals) to teachers in

95



Windaryati et al., ICCCM Journal of Social Sciences and Humanities VVol. 3 No. 4 (2024) p. 94-106

improving teaching by increasing teachers' professional abilities, as stated by Sutjipto and Mukti (2017: 132) that
academic supervision is all efforts made by supervisors to provide assistance to teacher improvement, which is
aimed at improving teachers' professional abilities in carrying out their duties. Meanwhile, Zaini (2017: 33) stated
that academic supervision is an activity that has been officially programmed by an organization which directly
influences teacher behavior and through this effort helps student learning achieve organizational goals.
Meanwhile, Sutisna (2019: 223) stated that academic supervision is all efforts by school officials which are
directed at providing leadership for teachers and other education personnel in improving teaching. This involves
stimulating the professional growth and development of teachers, selecting and revising educational objectives,
teaching materials and teaching methods and their evaluation.

From the opinions of these experts, there are three important things that animate academic supervision,
namely (1) academic supervision is an action that has been officially programmed by the organization; (2)
academic supervision is an action carried out by the supervisor (school principal) and directly influences the
teacher's professional abilities; (3) academic supervision influences the teacher's abilities which in turn improves
the quality of students' learning, so that school goals can be achieved optimally.

2.1.2 Objectives and Principles of Academic Supervision

The aim of academic supervision according to Nawawi (2017: 105) is to carry out assessments or evaluations and
to help make improvements and point out deficiencies so that they can be addressed personally. Rifa'i (2017: 60)
states that the objectives of academic supervision by school principals are as follows: (a) to help teachers
understand the goals and functions of the school in an effort to achieve educational goals; (b) help teachers
understand the needs and problems faced by their students; (c) to implement effective leadership in a democratic
manner in order to improve professional activities in schools, and cooperative relationships between teachers to
jointly improve their abilities; (d) discover the abilities and strengths of each teacher; (e) help teachers improve
their teaching performance abilities; (e) assist teachers in the orientation period; (f) help teachers find learning
difficulties faced by their students.

The principles of academic supervision according to Ametembun (2018: 43-44), namely fundamental
principles and practical principles. The fundamental principles reflect the content of the five points of Pancasila
as the way of life and foundation of the Republic of Indonesia. Meanwhile, practical principles are used as
guidelines by school principals in carrying out academic supervision. These practical principles are positive, and
some are negative. Positive principles, including supervision, should be constructive and creative, based more on
the collective resources of the group rather than the supervisor's own efforts, based more on professional
relationships, not on personal relationships, can develop the teacher's strengths, can provide a feeling of security
to the students. teacher, progressive, implemented gradually but with persistence, based on actual conditions and
reality, simple and informative in its implementation and objective and capable of self-evaluation. Negative
principles, including that supervision must not be urgent/directive, must not be based on power of rank/position
or on the basis of personal power, must not be separated from educational and teaching goals, must not be too
much about detailed questions regarding how to teaching methods and teaching materials, must not look for
mistakes and shortcomings and must not be too quick to expect results and must not be quickly disappointed.

2.2 TQM in Educational Institutions
TOM in the world of education is defined as integrated educational quality management (MMTP).
Hensler&Brunell's opinion (in Widiyono&Kardoyo, 2020: 40) states that there are four main principles of MMTP,
namely: (a) Customer satisfaction, namely students, teachers, society; (b) respect for people, which means that
management must be responsive to each person's needs. person. Schools must always innovate continuously; (c)
Management is based on facts, namely the implementation of management must be based on reality in the field;
(d) improvements are made continuously.

Management in general and educational management have management functions, namely planning,
organizing, actuating and controlling.

Based on the above, it can be concluded that integrated education quality management must contain the
principles of customer satisfaction, have a good response to customers, implement standard management and
make continuous improvements.

2.2.1 Relationship between Academic Supervision and TQM

Based on research by Masturi, Ramdani & Muntari (2017), a strategy that can improve teacher performance is
Total Quality Management (TQM). Increasing teacher performance will have an impact on the quality of
education. Research by Azizah & Witri (2021) and Indana (2017) shows that TQM is able to improve the quality
of education, while according to Dewi & Primayana (2019) TQM is a management that is able to move school
organizations and create a conducive and sustainable learning environment. According to Syafaruddin (2002: 36),
TQM education is a quality management strategy that is adapted to the basic nature of schools as humanitarian
service organizations (fostering student potential) through the development of quality learning in order to produce
graduates who meet the expectations of parents, the community and other educational customers. The main goal
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of educational TQM is to improve the quality of education through improvements in all educational components
in a sustainable and gradual manner (Azizah & Witri, 2021). The principle to achieve this goal is to focus on
customers, improve quality through processes and involve the entire existing team as a whole. Successful
implementation of TQM in the education sector must be supported by continuous improvement in the quality of
education through leadership, education and training, structural support, communication, rewards and recognition
and measurement. According to Zazin (2011) TQM can develop programs through planning which will later be
able to demonstrate excellence for educational units so that researchers are interested in analyzing the application
of TQM in improving teacher performance.

3. Research Methods

This research includes research and development (research and development or R & D). This development model
uses development according to Borg and Gall (1989) which is a descriptive procedural one, where this model has
the characteristics of research and development, namely, to produce products.

1.

Research and Planning Develop
Information Preliminary 4. Premliminary Field
Collection Form a Produc Testing
6-vtain Field Testing 5. Mainh Product

. Revisio
Operational o. Fina ision

8. Operatiopal
Field Tes Ictur

371
> :> 10. Dissemination and

Implementation

Fig. 1 - R and d steps according
(source: Sugiyono, 2021: 764)
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The data used in this research are qualitative and quantitative data. Qualitative data was obtained from
interviews with elementary school principals in the Kudus district sub-district area in the form of criticism,
suggestions from education management experts, supervision experts and resource persons verbally and in
writing as constructive input for product revision materials. The test subjects were the target users of the product,
namely principals in elementary schools in Kudus’s district, namely principals of elementary schools in Gebog,
Kaliwungu, Kota, Bae, Jekulo, Undaan and Mejobo sub-districts.

The instrument in this research is an assessment sheet regarding the feasibility of the academic supervision
model. This instrument was prepared to determine the quality of the TQM-based supervision model that will be
developed. The assessment is carried out by material experts and education management experts.

The technique used to ensure the validity of the data as well as the depth and clarity of understanding of
school marketing in the findings of this research is the triangulation technique. Data Analysis of Supervision
Model Product Validity Levels The first is to carry out data calculations by calculating the mean of each data
obtained using the following formula (Sugiyono, 2015: 280):

>X
Mean=
N

Information:

Mean: average score

> X : total score obtained N : total number of items

Analysis of trial data for the academic supervision development model will be carried out using N-Gain analysis
to determine whether there is an increase in pre-test and post-test results (scientific literacy test with the N Gain
formula:

Post test score — pretest score
<g> =
Ideal score-pretest score

In this research, N Gain data analysis uses SPPS software to obtain effectiveness values for the TQM-based
supervision model.Table 3.1 Interpretation of effectiveness assessment criteria measures with N-Gain.In this
research, N Gain data analysis uses SPPS software to obtain effectiveness values for the TQM-based supervision
model.

Table 1 - Interpretation of effectiveness assessment criteria measures with n-gain.

No |value N-gain Category

1 G>0,7 High

2 03<G<07 medium

3 G<03 Low

4 G = 0,00 No decrease occurs
5 -1,00< G <0,00 No decrease occurs
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4. Research Results and Discussion

4.1 Research Results

Based on the results of development research, the following TQM-based academic supervision model
was produced.

Planning Actuacting Controling
Organizing
moael Y
components Teacher Development& Control by the
dgompetency empOF\)/\rllenr é’ﬂgafé’hoo' school principal
analysis ’
Principal Prpgram ) )
Based on n%eds _ Professional Evaluation &
i analysis development of Follow-up
& school Process

«

Flallrimy uie

stages of Academic | N| teaching and
supervision supervision V] learning
by the school
princjpal
Inpvotve the
N
Ctarget school Participa
. Teacher
ent nt
through teacher Feedback

working groups,

Teacher Quality

v

Fig. 2 - Final model of tqm-based academic supervision (source: developed by researchers).

The effectiveness of academic supervision is based on the results of the school principal respondents' perceptions
after implementing the academic supervision model before implementing the TQM model and after using the
TQM-based supervision model. Based on the results of the questionnaire data, steps are then carried out: (a)
Tabulation of data; (b) N-Gain analysis using SPSS 21 software.
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The summary of the N-Gain data results is as follows.
Table 2 Results of N-Gain Analysis with SPSS

Table 2 - Descriptives descriptive statistics.

N Minimum |Maximum |Mean Std. Deviation
Ngain-Score 32 ,60 1,00 ,8561 14717
Ngain-Persen 32 60,00 100,00 85,6079 14,71708
V_alid_ N 29
(listwise)

Source: SPSS 21

Based on the table above, conclusions can be drawn:

1) The N-gain score category is high because the average N-gain value is greater than 0.7, namely 0.8561 >0.7;
2) The N-Gain Score Effectiveness interpretation category is in the Effective category because the average Ngain
percent value is 85.6079 where 85.6079 is >76.

The results of research conducted by Kweku Esia-Donkoh and Eric Ofosu-Dwamena (2014) revealed that
teachers need supervision to improve their ability to teach. School principals must change the views of the
majority of teachers who still have negative perceptions of the implementation of academic supervision. Excessive
fear from the teacher being supervised if the principal plans to enter the classroom for observation. Therefore,
for supervision to be effective, all stages in the TQM-based supervision model must be implemented. The
supervision model developed in this research is an effective model. The model developed in this research begins
with the teacher's initiative. Teachers who take the initiative will make the implementation of supervision
comfortable so that the expected results can be achieved. The final model as a research product has the following
updates: (1) supervision planning is bottom up; (2) supervision is carried out based on needs analysis; (3)
supervision is carried out on the teacher's initiative; (4) a mutually beneficial relationship between supervisors
and supervised teachers starting from planning, implementation, evaluation and follow-up; (5) the aspects
measured are more precise, in accordance with the characteristics of productive teachers; (6) students are involved
in providing feedback on the quality of learning in the classroom. This research develops a TQM-based academic
supervision model which differentiates this model from the initial concept in that between one stage and another
the quality process stage can be used.

4.2 Research Discussion

Based on the results of this development research, a final model of TQM-based academic supervision was
obtained. Based on research by Masturi, Ramdani & Muntari (2017), a strategy that can improve teacher
performance is Total Quality Management (TQM). Increasing teacher performance will have an impact on the
quality of education. Research by Azizah & Witri (2021) and Indana (2017) shows that TQM is able to improve
the quality of education, while according to Dewi & Primayana (2019) TQM is a management that is able
to move school organizations and create a conducive and sustainable learning environment. According to
Syafaruddin (2002: 36), TQM education is a quality management strategy that is adapted to the basic nature of
schools as humanitarian service organizations (fostering student potential) through the development of quality
learning in order to produce graduates who meet the expectations of parents, the community and other educational
customers. The main goal of TQM education is to improve the quality of education through improvements in all
educational components in a sustainable and gradual manner (Azizah & Witri, 2021). The principle to achieve
this goal is to focus on customers, improve quality through processes and involve the entire existing team as a
whole. In order for the implementation of TQM in the education sector to be successful, it must be supported by
continuous improvement in the quality of education through leadership, education and training, structural support,
communication, rewards and recognition and measurement. According to Zazin (2011), TQM can develop
programs through planning which will later be able to demonstrate excellence for educational units so that
researchers are interested in analyzing the application of TQM in improving teacher performance. This TQM-
based academic supervision model includes planning, organizing, implementing actuacting) and evaluation
(controlling).
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1) Planning and organizing
The school principal as supervisor determines the objectives of the supervision to be carried out. The school
principal carries out careful planning in compiling a program of academic supervision activities. The preparation
of a teacher needs analysis needs to be facilitated by the school principal to facilitate supervision activities and
teaching and learning activities in the classroom. Two-way communication between school principals and
teachers is needed in order to reach agreement in developing the competency requirements required by teachers.
The school principal carries out a comprehensive analysis of teacher competency needs. Competencies
that teachers do not yet have will be a priority in the focus of academic supervision later. The school principal
socializes the implementation of academic supervision by explaining the objectives and benefits of the
supervision that will be implemented. Next, the school principal prepares a supervision program referring to the
targets to be achieved which are approved by the school supervisor. The principal prepares a supervision schedule
that has previously been agreed upon between the principal and the teacher. The teacher acts as a supervisor after
preparing all the devices and media that will be used in learning.

2) Implementation

Supervision is carried out according to a predetermined schedule. The school principal directly observes the
implementation of supervision, which can be done directly or via CCTV media. This depends on the availability
of facilities at the school. The school principal makes observations based on the instruments he has. In this model,
students are involved in providing feedback on the quality of learning implemented by the teacher. Students or
students as consumers have the right to give satisfaction scores to the teacher's performance. After completion,
the principal holds a discussion with the teacher being supervised regarding the implementation of the applied
learning. The school principal provides input and direction based on the results of supervision and input from
students. The principal and teacher make an agreement regarding the follow-up action carried out by the teacher
towards the development of teacher professionalism. If teachers are stated to have to carry out self-development,
the principal will facilitate this.

3) Evaluation

The principal assesses the teacher's ability to teach and provides feedback. The results of this evaluation, the
teacher has the right to know the results of the scores. The school supervisor controls the implementation of
supervision carried out by the school principal. The school supervisor will provide coaching to the school
principal if needed. The TQM- based academic supervision model involves students in providing feedback on the
implementation of teaching and learning activities carried out by teachers. With the participation of students, it is
hoped that they will be able to provide evaluation and reflection for teachers in implementing learning in the
classroom.

Students as consumers or those who receive knowledge from teachers will have a role in how good the
abilities of the teachers who teach them are. This will be a source of feedback for teachers and school principals
in improving services to students. The impact will be continuous improvement in realizing quality learning,
quality teachers, quality school principals, quality graduates and quality schools.
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Fig. 3 - Collaboration of
(source: developed by researchers)

The picture above shows the collaborative relationship between school principals, school supervisors,
teacher forums and students in achieving maximum supervision results and realizing increased teacher quality.
The four components above have the same goal in order to realize the quality of students and the quality of
learning and the quality of teachers on an ongoing basis.

Good collaborative relationships between school principals, school supervisors, teachers, students and
teacher forums (KKG) will be able to realize the vision, mission and goals of the school and education that will
be achieved. Competent school principals, competent supervisors, competent teachers, active and productive
teacher forums, critical and creative students are the hopes of all educational institutions and departments.

By implementing a TQM-based academic supervision model, school principals must enter and observe
classes because of collaboration with students and mutual control for quality assurance. Marzano, Frontier &
Livnston (in Cahayono AB, 2014: 114) state:

"The purpose of supervision should be the enhancement of teachers' pedagogical skills, with the
ultimate goal of enhancing student achievement"

The above statement means that the aim of supervision should be to improve the teacher's pedagogical
skills, with the ultimate aim of increasing student achievement. Academic supervision must have a positive impact
on improving the quality of teachers, school principals and students.

Gregorio in Baltasar (2022:98) states that there are five main functions of supervision, namely: inspection,
research, training, guidance and assessment. The main functions of supervision have been integrated in the
TQM-based academic supervision model which has good advantages and effectiveness. TQM-based academic
supervision prioritizes quality in planning, organizing, implementing and evaluating.

Based on the description above, it can be concluded that the TQM-based academic supervision model is
feasible and effective for use by teachers in Kudus’s district elementary schools. The TQM-based academic
supervision governance model can be described as follows.
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Fig. 4 - Effectiveness of tgm-based academic supervision management model.
(source: developed by researchers)

Based on the TQM-based academic supervision management model, statistically and empirically it has good
convenience and benefits in the use of academic supervision carried out by school principals. School principals
as users feel better effectiveness compared to the model currently used. The benefits felt are more pronounced
because the impact is greater in terms of developing teacher competency, principal competency, school supervisor
competency as well as improving the quality of graduates or students. TQM-based academic supervision makes
it possible to increase motivation, teacher and student achievement.

5.  Closing

5.1 Conclusion

Based on the description above, the conclusions in this development research can be concluded as follows:The
TQM-based academic supervision model in Kudus district elementary schools has effectiveness, namely: (a) the
N-gain score category is high because the average N- gain value is greater than 0.7, namely 0.8561 > 0.7; (b) the
N-Gain Score effectiveness interpretation category is in the effective category because the average Ngain percent
value is 85.6079 where 85.6079 is >76; (c) The academic supervision model has a good level of convenience and
benefits in implementing TQM-based academic supervision.

5.2 Implications

The implication of this research is that the TQM-based academic supervision model can be applied by school
principals in the context of implementing academic supervision of teachers. The implications of the results of
this research are as follows: (1) by implementing a TQM-based academic supervision model, it is hoped that
there will be an increase in the quality of education. TQM emphasizes continuous improvement and achieving
high standards. Involvement of supervisors and teaching staff in the evaluation and improvement process, errors
and weaknesses in the system can be identified and corrected effectively. This has the potential to result in
improvements in curriculum design, teaching methods, and student learning experiences; (2) development of
professionalism of school principals, supervisors and teachers. Through the implementation of a TQM-based
academic supervision model, supervisors and teaching staff are involved in developing their professionalism.
They are involved in a continuous evaluation and improvement process, which helps them improve their skills
and knowledge in carrying out their duties. It can also help in strengthening communication and collaboration
between supervisors and teaching staff, thereby creating a more positive and productive work environment; (3)
increasing student satisfaction. With the TQM-based academic supervision model, focus is given to student
satisfaction. Through comprehensive evaluation and ongoing updates, student needs and expectations can be
better met. An effective and responsive supervision system can help identify problems or weaknesses in the
student learning experience, and thereby enable appropriate remedial steps. This has the potential to increase
student motivation, participation and overall academic outcomes; (4) more efficient resource management:
TQM-based academic supervision models can help optimize the use of resources in educational institutions. With
a focus on continuous improvement, supervisors and faculty can identify and address waste or inefficient
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practices. This can lead to cost savings, wiser use of resources, and increased overall operational efficiency; (5)
there is an improvement in the school's reputation. By implementing a TQM-based academic supervision model,
educational institutions can achieve high and sustainable quality standards. This can contribute to improving the
institution's reputation in the eyes of the public, parents and prospective students. A good reputation can
help in increasing the attractiveness of an institution, attracting quality students, and strengthening the institution's
position in intense educational competition.

Suggestions
Based on the results of this development research, suggestions are given as follows.

a. Headmaster

School principals are advised to understand the concept of Total Quality Management (TQM) by exploring its
principles, tools and measurement methods. This will help school principals in directing the implementation of
the TQM-based academic supervision model in schools. School principals are to build a culture of quality in
schools by encouraging teamwork, active participation, and open communication between supervisors, teachers,
and school staff. Principals should support professional development. Principals to provide necessary support
and resources for supervisors and teachers in professional development. This can include training, workshops and
other development opportunities related to the TQM-based academic supervision model. School principals can
provide adequate time and space for teachers to carry out TQM-based academic supervision tasks. This includes
time for reflection, collaboration, data analysis, and improvement planning. Principals should facilitate
collaboration between supervisors, teachers, and school staff. This can be done through regular meetings,
discussion groups, or work teams focused on improving the quality of education. By encouraging collaboration,
principals can leverage different skills and experiences to achieve better results.

b. Teacher

Teachers must understand the concepts and principles of TQM. Teachers should learn about TQM and how it can
be applied in the context of academic supervision. This will help teachers understand the importance of continuous
improvement and contribute to developing the quality of education in schools. Teachers must be actively involved
in the continuous evaluation and improvement process. Teachers are expected to apply TQM principles in
classroom teaching practices. Teachers must collaborate with supervisors in implementing a TQM-based
academic supervision model. Good collaboration can strengthen teacher professional development and improve
the quality of learning in the classroom.

c.  School supervisor

School supervisors must establish effective communication with school principals, teachers and school staff.
supervisors to listen to input, provide constructive feedback, and ensure a clear understanding of the goals and
processes of TQM-based academic supervision. School supervisors to provide the necessary support and
resources for teachers in implementing the TQM-based academic supervision model. School supervisors should
adopt a collaborative approach between school principals and teachers in TQM-based academic supervision.
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